
PROMOTING SCHOOL SUCCESS
THROUGH SPORT

 
PROGRAM IMPLEMENTATION    

 

   reliminary Research

The European Commission's support for the production of this publication does not constitute an endorsement of the contents, which reflect the views
only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained therein.



Together in space

Collaboration

Different roles

Trust and confidence

Advanced collaboration

Everyone is important    

The embassador strategy          

Psychological learning and the positive psychological environment

Compliance to the rules

Implementing school cleaning service

Developing problem-solving skills

Enhancing social interaction and positive emotions among pupils

Autonomy-supportive strategies 

Getting a healthy self-concept by increasing self-awareness

Increasing positive social relationships and sense of belongingness

Increase self-confidence and self-efficacy: conviction of knowing/being able to do and overcoming difficulties

Decreasing self-criticism

Improving planning and organizational skills

Raising awareness of self-monitoring skills and help students recognize their emotions, strenghts and weaknesses

Providing self- assessment                                                                                                                                                                                   

 Index

        Create a safe learning environment                                                                                                 

                                                                

        Become an embassador                                                                                                                             

                                                                                                                                     

        Promote school engagement                       

        Promote self-esteem

        Improve self-regulation

      

 

3
4

6

9

11

13

14

16
17

26
27

30

32

34

36

38

42
43

46

49

52

62
63

66

68

2



 CREATE A SAFE
LEARNING

ENVIRONMENT



Introduction

This module is designed to build a safe and positive learning environment among students in the class, based on trust and collaboration.
The existence of a safe educational environment is the essential prerogative because an effective growth and learning process occurs,
especially in the case of working in a group.
In the context of formal education (on which the school is mainly based), aspects such as collaboration, communication, team building,
trust, knowledge of others are not always successful and integrated enough. On the contrary, the combination of sport and non-formal
education lends itself very well to working on these objectives, which are just as important as teaching and more than ever in preventing
early school leaving.
Furthermore, the presence of a safe educational environment is an essential premise for working on the areas of the CROSSOVER project
aims to implement: self-esteem, self-regulation and school engagement. 
This module was conceived as in a sequence of 6 meetings lasting 1 hour each. In each meeting there will be an opening moment,
icebreaker, to activate the energy of the student group and mark the start of the activity, a collaboration activity in couple or small group
and a collaboration activity in large group. This is to give students the opportunity to experiment in different relational dynamics. 
Finally, each meeting ends with a final debriefing, important to allow students to reflect on their experience and elaborate it. The
meetings are designed in evolving complexity with regards to the level of collaboration and communication. However, the sessions are
easily decomposable and adaptable to the different needs of the class.
The activities are based on a combination of sport and non-formal education, with a particular focus on the empowerment of
interpersonal relationships within the class group, on the inclusiveness and ampowerment of each person's potential and diversity.

Activities

Together in space

This module is designed to build a safe and positive learning environment among students in the class, based on trust and collaboration.
The existence of a safe educational environment is the essential prerogative because an effective growth and learning process occurs,
especially in the case of working in a group.
In the context of formal education (on which the school is mainly based), aspects such as collaboration, communication, team building,
trust, knowledge of others are not always successful and integrated enough. On the contrary, the combination of sport and non-formal
education lends itself very well to working on these objectives, which are just as important as teaching and more than ever in preventing
early school leaving.
Furthermore, the presence of a safe educational environment is an essential premise for working on the areas of the CROSSOVER project
aims to implement: self-esteem, self-regulation and school engagement. 
This module was conceived as in a sequence of 6 meetings lasting 1 hour each. In each meeting there will be an opening moment,
icebreaker, to activate the energy of the student group and mark the start of the activity, a collaboration activity in couple or small group
and a collaboration activity in large group. This is to give students the opportunity to experiment in different relational dynamics. 
Finally, each meeting ends with a final debriefing, important to allow students to reflect on their experience and elaborate it. The
meetings are designed in evolving complexity with regards to the level of collaboration and communication. However, the sessions are
easily decomposable and adaptable to the different needs of the class.
The activities are based on a combination of sport and non-formal education, with a particular focus on the empowerment of
interpersonal relationships within the class group, on the inclusiveness and ampowerment of each person's potential and diversity.
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Debriefing

Sitting in a circle, the teachers invites the students to share a feedback about their learning process during the class,
providing the following structure:

Learning: say one skill that you think you used today to complete the tasks (es: attention, concentration, non-verbal
communication, listening, etc…)

Emotions: say one words that represent how you felt today

Collaboration
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Debriefing

In the circle, the teacher invites the students to reflect on the following topics:

- How did I feel being part of a big/small group? Which situation did I prefer? Why? 
- Emotions: make a position with your body that express how you felt today during the class
- Open discussion and questions



Different roles
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What was the most difficult part for me today? Why? What the funniest?
Did I feel important? Why? Did I feel that my classmates was importants?
Which was the winning strategy? 
How was the relation of my group with time (did we get worse ore better when there was a time limit?)

Debriefing

The teachers open a guided discussion providing the students the follwing inputs: 

Remember to get a space to everybody to express their opinion and to be listened by the others. 
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Trust and confidence
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Debriefing

In pairs, the students has to talk about their learing and emotions during the class. After 10 minutes, everybody sit in a
circle and each student have to express the other’s impression (or reporting one word). If necessary an open discussion
can start. 
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Debriefing

In pairs, each one has to say one good quality/skills about the other.
Than in group the teachers guide the discussion asking the follwing questions: what was my role in the group? Who was
the leader in my group? Were there any conflicts? Eventually open discussion and questions.



Everyone is important
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Debriefing

On this class the debriefing can be more general about the whole module.

Each student has to draw on a piece of paper his hand for every finger he has to write one of the following: 
- 1 thing I learnt
- My favourites moment
- My biggest challenge
- Something I discover about one of my classmates
- Something I discovered about myself

Open discussion moderated by the teachers about this lessons. 
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BECOME AN
AMBASSADOR



The embassador strategy

‘’Youth Ambassadors are motivated young people who represent and advocate for young people’s right to information’’

The ambassadors strategy is something that is used to inspire more people for the cause you want to achieve. Many schools and
businesses have ambassadors in order to spread out a message they want and recruit more people. 
Ambassadors work as the main face of a business or a school therefore they have to create activities that are focused on a goal and find a
way to promote the aim of each institution or project. 

Youth Ambassadors are meant to communicate with each other but also with the target group they are focusing on. They have to present
their ideas, views and opinions to others. One of their main aims is to interact with other young people of their community, and inspire
more young people to this journey. 

It is essential for ambassadors to follow their passion and have a vision on what they want to achieve in the community. This ensures
that the voice of the ambassador but also the youth people who support will be heard no matter what kind of tool they might use in order
to meet the needs of young people.

Being an ambassador in Crossover Project. 

Being an ambassador in crossover projects will help individuals understand the greater vision of the projects that is aiming for school
success. By giving the chance to students to become ambassadors will help them to improve their self-esteem and get the chance to
improve their personal skills so we use their already existing knowledge. These students will work together in teams and create together
a united power and motivation for other students to be involved in sports as it can provide them with necessary tools for their personal
life. For instance, being an ambassador for this project will help participants to become more creative, improve their digital skills, resolve
problems and be more involved in becoming active citizens. In general being an ambassador will work as a mechanism for young people
to understand the importance of such projects. They need to ‘’fight’’ all together for a common goal and create a sustainable way of
thinking that the things they will acquire will be part of their life.
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Activities
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https://www.cardinaldigitalmarketing.com/blog/student-ambassadors-a-marketing-strategy-to-increase-enrollment/
https://digitalscholarship.unlv.edu/cgi/viewcontent.cgi?article=1480&context=thesesdissertations
https://www.eryica.org/youth-ambassadors
https://buffer.com/library/instagram-takeover/
https://www.agorapulse.com/blog/instagram-takeover-steps/
https://www.canva.com/
http://www.alexandrafranzen.com/2014/08/08/35-things-you-can-do-instead-of-starting-a-blog/
http://www.bystephanielynn.com/2015/06/tie-dye-folding-techniques-16-vibrant-tie-dye-patterns-tiedyeyoursummer.html
https://www.jotform.com/
https://www.pinterest.ca/pin/85005511705802017/
https://www.thecut.com/article/how-to-donate-to-charity-and-make-the-most-impact.html
https://www.umfs.org/donate/benefits-of-donating-money-every-year/
https://borgenproject.org/the-international-impact-of-donated-
clothing/#:~:text=Donated%20clothing%20from%20the%20U.S.,markets%2C%20they%20undercut%20domestic%20producers.
https://www.vulture.com/article/best-sports-movies-ranked.html
https://www.sportaus.gov.au/findyour30/challenge/cards
https://www.youthsporttrust.org/60-second-physical-activity-challenges
https://www.articulatemarketing.com/blog/how-to-interview-someone
https://www.youtube.com/watch?v=TqKG8SnqTKs
https://www.themuse.com/advice/4-things-you-must-know-before-interviewing-anyone
https://www.youtube.com/watch?v=jTo_4D9Ghlw
https://www.salto-youth.net/downloads/toolbox_tool_download-file-1062/TOOL%20BOX%20-%20Training.pdf
https://www.google.com/search?
q=create+a+sports+mural&sxsrf=ALeKk03qk3KK5lLLaBxYiNjVlF3XIEgcJg:1613726110947&source=lnms&tbm=isch&sa=X&ved=2ah
UKEwjr9O2czvXuAhX1weYKHaIfCokQ_AUoAXoECA8QAw&biw=1536&bih=754#imgrc=RNaAdqb29FaXAM.
https://www.google.com/search?
q=create+a+sports+mural&sxsrf=ALeKk03qk3KK5lLLaBxYiNjVlF3XIEgcJg:1613726110947&source=lnms&tbm=isch&sa=X&ved=2ah
UKEwjr9O2czvXuAhX1weYKHaIfCokQ_AUoAXoECA8QAw&biw=1536&bih=754#imgrc=lAqGt4QoYxz0iM
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Psychological learning and the positive psychological
environment

Psychological learning and building positive psychological environment encourage positive competition, so that, eventually students are
able to concentrate more on their learning process rather than on the result. The outcome of this process is that they tend to develop
their self evaluation skills and build on their interpersonal skills, too. The activities suggested below include specifically tailored tasks for
students, so that they feel valued and important for the team. Finally, they get to focus on the process of developing /becoming better as
compared to themselves and not only to concentrate on winning itself, but also on learning to pay attention to other persons’ messages,
for example their body language or facial expression, in order to decipher and understand them and consequently make adequate
decisions. 

Activities
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Compliance to the rules

Since pupils tend to reject rules when these are established by the adults/ authorities it is important to settle the rules together in order
for the pupils to be able to respect them. When they are involved in stating the rules, they prove better acceptance/ tolerance to the rules,
and they are able to internalize and integrate them into behaviours commonly agreed in order to achieve their goals. 

Activities
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Implementing school cleaning service 

This practice was implemented successfully in schools from Japan and it has been proven to be very effective for enhancing school
engagement compounds such as discipline, self-regulation, responsible behaviour and others, among which ecological conduct,
appreciation of the hard work, reliability and healthy positive interactions are important elements.  
Each class from the school is monitored for 15 minutes at the end of the day; pupils will use brooms, vacuums and other equipment to
clean the classrooms, bathrooms and other school spaces in turns based on a schedule. They will work in small teams that can have
different configuration along the school service programme, proving as many new contexts for the pupils to practice positive social
conduct as possible. 

Activities
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Developing problem-solving skills

Developing problem solving skills through sport or through activities that imply people moving and interacting, can be a valuable and
appealing tool for teachers to actively involve pupils. It is known that problem solving skills contribute to the increase of school
engagement by helping children to handle the problems they may face while finding new ways to cope with them. Sport activities can
provide various contexts where children can learn strategies, how to interact, to be respectful, to comply to rules or to find the best
solution to a problem they may be facing at a certain point in their lives. 

Activities
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Enhancing social interaction interaction and positive emotions
among pupils

Stimulating pupils’ participation at sporting activities where the main objectives are to build social interaction and to provide fun time in
a disciplined way, in other words, where competition is not the main target is an important component of the sports department and
school management approach regarding physical education. Such ways of increasing pupils’ participation may be decided upon listening
to the voice of the pupils, taking into consideration their needs and ideas, and also rewarding them for their active participation and
involvement, including attendance for pupils at the risk of dropping out. The more games they come to, the better their feeling of
belonging, of engagement. 

Activities
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Autonomy-supportive strategies 

These strategies provide teachers with concrete autonomy-supportive strategies (shot training) in order to inflect motivation styles to
pupils and this is an effective way to promote their pupils’ engagement during instruction.
 As the issue findings show, there are four aspects of an autonomy-supportive motivating style: nurture inner motivational resources;
rely on informational, non-controlling language; promote value in uninteresting activities; and acknowledge and accept pupils’
expressions of negative affect.

Activities

I
N
T
R
O
D
U
C
T
I
O
N
 
 
 

38

44



A
C
T
I
V
I
T
I
E
S
 
 

39

45



46

A
C
T
I
V
I
T
I
E
S
 
 

40



41
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PROMOTE 
SELF-ESTEEM



Getting a Healthy Self-Concept by increasing Self-Awareness

Self-Awareness represents the capacity of becoming the object of one’s own attention. In this state one actively identifies, processes,
and stores information about the self. If the students become highly self-aware, they can objectively observe and analyze themselves,
helping with the regulation of emotions, alignment of the behavior with their values and stress management. 

Self-awareness also entails a sense of continuity as a person across time and includes a feeling of self as being distinct from the rest of
the environment, contributing to a perception of Self-Concept. 

Self-concept is an organized system that shapes how individuals feel about themselves, other individuals, and their social relationships.
Being self-aware allows youth to better notice their internal states, preferences, resources and intuitions, creating a healthy Self-
Concept. Generally speaking, individuals who have more positive beliefs about themselves tend to report higher levels of self-esteem and
higher self-esteem individuals are, usually, more proactive, optimistic, and present higher levels of social and civic activity, when
compared with lower self-esteem individuals.

Activities
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Increasing positive social relationships and sense of
belongingness

Social relationships are well studied to be associated with engagement promotion in social activities and provide access to social
support. These social factors have been shown to positively impact health outcomes. Research has consistently found that favourable
exchange with one's proximal social environment has positive effects on both self-esteem and wellbeing. 

Indeed, positive social relationships have been shown to have an important degree of influence upon self-esteem which then is
correlated to life satisfaction; which in turn have a further influence on school adjustment. Social relationships also have a direct
influence on life satisfaction, school adjustment, and self-esteem has a direct influence on school adjustment.

Finally, research also shows that students who indicate a tendency for cooperative relationships report patterns of higher self-esteem
related to freedom of personal expressiveness and feelings of personal well-being. On the other hand, students indicating a tendency for
competitive or individualized patterns of interdependence report greater vulnerability on dimensions of self-esteem reflecting sensitivity
to experiences of success, approval, and support of others.
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Increase self-confidence and self-efficacy: conviction of
knowing / being able to do and overcoming difficulties

Self-confidence is valuable because it improves the individual's motivation to undertake projects and persevere in the pursuit of his
goals, in spite of the setbacks and temptations that periodically test his willpower. Indeed, beliefs people hold about their abilities and
about the outcome of their efforts powerfully influence the ways in which they will behave. Of all beliefs, self-efficacy, "people's
judgments of their capabilities to organize and execute courses of action required to attain designated types of performances" (p. 391),
is regarded by Bandura's Social Cognitive Theory as the most influential arbiter in human agency and helps explain why people's behavior
may differ markedly even when they have similar knowledge and skills. That is, what people do is often better predicted by their beliefs
about their capabilities than by measures of what they are actually capable of accomplishing.

Individuals' beliefs about their abilities differ from the outcomes they expect their actions will have. Bandura (1986) called these
“outcome expectations", judgments of the likely consequence that behavior will produce" (p. 391). These expected outcomes are related
to self-efficacy beliefs precisely because these beliefs in part determine the expectations. Thus, individuals who possess strong
confidence that they can accomplish an achievement anticipate successful outcomes, whereas those with low confidence are more likely
to anticipate failure. 

Repeated experiences of failure in competing situations, tend to decrease students’ self-confidence. In particular, when young people are
subject to many situations beyond their own capacities, which results in failure, may develop a low self-confidence. Conversely, repeated
experiences of success tend to foster self-confidence. Therefore, it is important to learn how to give feedback and meaning towards a
failure experience and also how to reinforce the student’s feeling of competence.
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Decreasing self-criticism

Students with self-critical personalities tend to harbour feelings of inferiority, low self-esteem and to denigrate themselves for failing to
meet high self-imposed standards and ideals. Self-critics are at risk for maladaptive perfectionism, mood disorders, and social rejection.
It has been associated with parenting styles but also with social experiences or academic learning environments.

A behaviour that tends to increase self-criticism and decrease self-esteem is the upward comparison with members of an in-group.
Upward social comparison is generally regarded as ego deflating, yet people often compare themselves with those whose abilities and
attributes are better than their own. According to the self-evaluation maintenance model (SEM), the superior performance of in-group
members should be threatening when comparisons are made on ability domains that are relevant to self-esteem.  

In order to decrease self-criticism in students, a lot of strategies have been studied. Indeed, previous research has suggested that the
task performance of low self-esteem individuals is reduced under conditions designed to increase self-focused attention.
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Annex I - Strategy: Healthy Self-Concept
Activity #2: Helping Out
Questionnaire to deliver to the volunteers in the end of the session

56



Date: __/__/____                                    Volunteer’s Assessment of the Activity

     1 - In general, how was the experience?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

     2 - What surprised you positively?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

     3 - What did you find difficult in the activity?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

     4 - What strategies did you use to face the difficulties?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

     5 - Which quality of yours helped you in the activity? In which way?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

     6 - Did this exercise help you in your leadership style? If yes, in which way?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
____________________________________________________________________________



Annex II
Strategy: Self-Confidence
Activity #1 : Have you noticed?



Name:___________________________________________
Student Code: ______________________________________
Sport(s): _________________________________________
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IMPROVE
SELF-

REGULATION
 



Planning: The student plans their task, sets goals, outlines strategies to tackle the task, and/or creates a schedule for the task.
Monitoring: In this stage, the student puts his plans into action and closely monitors his performance and his experience with the
methods he chose.
Reflection: Finally, after the task is completed and the results are achieved, the student reflects on how well he did and why he
performed in that way. 

Improving planning and organizational skills

Self-regulation refers to an individual’s capacity to plan, control, evaluate, and adapt thoughts, feelings, and behaviours to achieve
personal goals. Self-regulated learning (SRL) refers to attend applies herself to academic success. This process happens in three steps:

1.
2.

3.

Planning and organizational skills; the ability to manage oneself and/or others, and resources including time and surrounding
circumstances to reach a specific goal. It is important for the students who can be identified as “self-regulated learners” to be able to be
organizing, goal setting, planning, information-seeking, record-keeping and focus in order to achieve a high performance. 

These activities were prepared for school students to improve the planning, setting goals and time management skills. It is thought that
it will be effective if it is done in a certain order and repetitive manner in physical education lessons. Students should make a list of
steps or procedures at the end of every day. At home, students should continue through this list, checking points off as they finish a task.
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Raising awareness of self-monitoring skills and help them
recognize their emotions, strengths and weaknesses

Self-regulatory processes develop from a young age. The child’s ability to self-regulate herself is crucial to help manage their own
behaviours and being less dependent from outside controls. One of the key competences for self-regulation is self-monitoring. Self-
monitoring is described as a “multistage process of observing and recording one’s behaviour. Young people may not have time to think
about their strengths and weaknesses, habits, skills and emotions. Trainers can help them self-monitoring by observing closely,
responding, providing structure and predictability, arranging developmentally appropriate environments.

The purpose of this activity is to increase self-monitoring skills on the social-emotional behaviours of secondary school students. The
activity can allow students to become more aware of their emotions by recognizing how they feel and identifying factors that may
negatively or positively impact their mood.
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Providing self-assessment

Self-assessment is defined as a process by which students 
1) monitor and evaluate the quality of their thinking and behavior when or how learning and 2) provide to identify strategies that
improve their understanding and skills. Self-assessment occurs when students judge their own work to improve performance as they
identify discrepancies between current and desired performance. self-assessment is a cyclical, ongoing process: self-monitoring, self-
evaluation and identification and implementation of instructional correctives as needed. 

These activities help that the students need to see three things clearly: what they’re trying to do, what they are doing, and what they can
do to bridge the gap between them.

Activities
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